Introduction
When delving into an aspect of historiography in History, one necessarily finds the fallible self at the centre of the activity -as Arthur Marwick 3 puts it with reference to all historians: "…fallible human beings, known as historians". These imperfect beings have their way in research and in writing, in method and principle, in order to make "choices in the language they use". Equally so, these beings, while at work, do not only engage in battle with language and with what a proper articulation may be, but they also battle with their own past world and their current world view. Moreover, they also become involved in battles regarding one another's choices and thoughts. 4 In the light of these realities, a discussion with regard to veracity or historical truthfulness as "dream" is debated in a discussion of the impressions of historians and other researchers writing about aspects of South Africa in eight scientific journals associated with the history of Southern Africa.
Apart from observing the views of historians with regard to truth and truthfulness in science, another reality that will always remain part and parcel of History concerns the views of the past as reflected or perceptionalised by politicians and communities in general. A typical example will be the opinion of the post Second World War Russian leader Nikita Khrushchev, who is said to have stated that:
5 "Historians are dangerous people; they are capable of upsetting everything". 6 It appears that this was a statement used by one Christina Barnes in 2012, who wanted to know from students what it meant to them to study History. One of several students asked, responded by quoting Khrushchev's remark "… if a historian interprets something incorrectly, that could be dangerous". The student's opinion could also be associated with the historical profession's battle or struggle towards the production of a representative, truthful historical account of a past event -one that can be assessed as to whether it is based on fact or on fiction, is accurate, reliable, authentic, representative and legitimate, or as valid as time and source access permits. 7 Historians probably realise that the "battle" towards presenting a past as an absolute non-contestable piece, appreciated for its features of veracity will never be fully won. Yet there are ways to ensure progress towards best practice by means of developing a sensitivity to search for and to make use of a diversity of knowledge frameworks, in order to ensure inclusivity in past voices on issues and, equally so, to cultivate a habit of critical source reading.
To follow is an emphasis on the impressions of historians in South Africa regarding aspects concerning fact (a recovery of the "truth" or/and "truthfulness" as scientific enterprise) 8 as well as fiction (meaning imaginary and not based on sufficient or reliable research) 9 as contributions towards understanding and writing about South Africa. As general context with regard to the struggles of historians aspiring to truthfulness, the eight battlegrounds that Arthur Marwick discusses and which historians usually face (and no less do educators of history), also seem more than appropriate to mention. Lastly, some guidance is provided on how the educator of History could assess specific parts or sections of books and recent research articles in the classroom through a structured process of critical reading. Constructive exposure in this regard to learners and students may make them more sensitive to the historical battlegrounds and to ways in which they must approach History in order to be sensitised to academic truthfulness in classroom facilitations at all times.
Considering Marwick's eight battlegrounds of History in dealing with veracity
In their profession, historians (and history educators) constantly face battles (as coined by Arthur Marwick) 10 when dealing with the past in processes of recording, understanding and presenting historical narratives as truthful, since it can be a complex maze and overwhelming to a mind aspiring to be a "responsible" historian. Equally so, historians also battle against each other on what precisely and how accurately the past should be recorded. Some of these inescapable battles closely related to debating the search for truthfulness are the following: In the metaphysical, Marwick states, there is a tendency to ponder on questions and jargons in questions posed "out-of-context". In the nomothetic, there is an implication of drawing a distinction between the theoretical and the speculative on the one hand and the purely empirical on the other hand. The ontological, on the other hand, reflects questions by human beings about the purpose of life, the ways in which societies develop and reasons for inequalities and oppressions.
Marwick is of opinion that a genuine historical approach in research and writing (method) must always be professional, non-metaphysical and sourcebased and differ regarding aim and language from the post-modernist metaphysical supporters. He states that:
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It is simply not the aim of historians to produce exciting, speculative, all embracing theories, or gigantic leaps of imagination utterly detached from evidence, and still less should they try to integrate their own researches into such speculations.
In turn Alan Munslow, a self-declared post-modernist deconstructive historian, 13 differs from Marwick. He prefers to rather be in agreement with Paul Veyne's writing in 1984 on "Writing History, Essays on Epistemology", in which Veyne 14 states that "a narrative in a root metaphor can also hold within itself a theory of the truth as a primary mechanism for coping with experience" (past and present). Munslow feels that one should begin with the historian's representation of the past first before commencing with the past. 15 Marwick, according to Munslow, makes too little of the historian's own consciousness from which historical explanations are generated. So the ever on-going confrontation remains regarding the non-metaphysical as opposed to the metaphysical approach to historical narrative in which the writing of historical truthfulness (to be understood as "fact") remains in a battle with the imaginary or "fiction", which is still contested to this day.
•
Radical politics or just nihilism?
Nihilism as a philosophical view that implies, amongst other things, that life is without objective or meaning; that gaining an all-inclusive knowledge is impossible and that "reality" (as, for example, reflected in History) does not exist. 16 Radical politics, on the other hand, as far as Marwick is concerned, means those who denote political principles as focus to alter social structures and value systems through revolutionary writing and/or ideas. This "change" implies working systematically towards changing a "bad bourgeois" society from their "language, values, culture and ideology".
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In History, no historical discussion is definite or final for Marwick. The "truthful" debate can always be qualified or corrected and political bias will be pointed out vigorously. Marwick adds that historians are not propagandists: "Their job" is to understand the past (or parts of it), to inform and not "to change the future".
The challenge of truthfulness in the cultural construction of knowledge
Marwick feels that historians do not "construct" the past as such a word, amongst others, is the bedrock of "critical" and "cultural" theory, and "indentured" to the metaphysics. He asserts that historians should prefer more precise verbs and invest much more in explanations than in assertions when writing History. 18 Munslow, however, differs in his critique, asserting that historians tend to construct "the" past, and that a deconstruction [thus history without a paradigm?] is the way in which:
19
… the deconstructively self-reflexive and self-conscious historian may, while accepting it is she who authors the past, may feel it is possible to legitimately offer an interpretation which, although it does not claim to be the true narrative, is nevertheless a plausible rendering of it… It is easy to go along with Munslow's view. Also that the meaning of sources is arbitrary, and equally so the "opaque character" of language, besides "the arbitrary and socially provided relationship between the signifying word and the concept it signifies". The importance of a past and a present narrative explanation in order to understand the present from the past (a past embedded in physical and ideological disruptions and chaos) could, according to Munslow, deliberate historians. Yet it is also necessary to see another meaning in the view of Hayden White's (1974) 20 understanding of "constructing" history in the sense that the present cannot be understood 16 better if a research process to explore the past is not well framed and focussed. A lack of doing so can contribute to tendencies of concocting a past narrative relying on some "truth" as "fact" and some "fiction". Also, Marwick's point of warning is taken that care should be taken not to adopt a "gentlemanly" approach to postmodernist history too easily:
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Postmodernist theory, amongst others, encourages the view that it is impossible to write in a clear, straightforward way [and as "correct" or "representative" as possible with the most "reliable" approved sources by historians or researchers, than having done research on a particular topic].
Not doing so, Marwick states, will lead to post-modernist jargons, exaggerated metaphor and rhetoric. From Marwick's point of view this way of approaching the past is not perceived as truthful. To what lengths historians and educators of History in South Africa have contributed to voices and views in research on features of fact and fiction (concepts also associated with "truth" or truthfulness cum veracity) regarding the country's past will be the key focus in the rest of the paper.
Historians and history educators on truthfulness in South Africa's past
In general, South Africa's pre-1994 history and past presentations of its history -nationally and in curricula on school level 24 -are viewed as controversial,
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Afrikaner-nationalist, 26 not as diverse and far away from allowing for notions of veracity or an acceptable truth. 27 Though it may still take another decade or so to critically review the performances of publications in the post-1994 years, the reality of time and the way it steers the historical decisions, selections and representations of the day seem an inescapable obstruction towards deliberated histories: Deliberated from the historian's fallible nature, the influence and impact of the space of origin and way of living as well as an enforced directive in education.
From a teaching-education perspective, the history community has recently been accused of scrupulousness and lack of integrity when using their sources. Also, the authority of the claims historians make have been said to be subject to critique by communities of professional practice. Haydn's frustration owing to historians not considering the necessity of veracity (as embedded in integrity, a respect for evidence, an open-mindedness, and an ethical passion for being reliable, legitimate, sincere and accurate at all times of writing) is shared. 28 In order to understand the levels of dealing with truthfulness -also known as "veracity" -by historians on South Africa (and especially South African historians) the research for this section of the discussion mainly involved selections of articles randomly chosen from eight of the most popular history journals in which South African historians publish or are editorially associated with. A search for contributions of articles in each journal related to an aspect of veracity and/or "truth" as well as references to "fact" and "fiction" was done selectively (and necessarily in an one-sided way).
The selection was based mainly on whether an article title and/or the content related to or debated matters of "veracity", "truthfulness", and/or "fact" and "fiction" in writing histories nor about History as science.
A view on South African historians' conceptual stand on veracity
Veracity, for the sake of this discussion in a context of history research and history education in South Africa, is associated with working towards an intention of wanting to know what actually happened (a sense of "truth"), being "full of truth" in the way sources are utilised or knowledge is disseminated; a tendency towards being accurate in articulating research at all times; being open-minded, reliable, legitimate, exact, sincere and aspiring to trueness as part of a professional "honourability". Secondary vocabularies that come into play as being complementary to veracity will be to appreciate prismatic thinking, acknowledge multi-diversity and multi-disciplinary encounters and to be sensitised towards all knowledge offered as relics of the past. 29 One can also exercise "historical veracity" only insofar as source access, knowledge and availability permit. For this reason, reinterpretations -no matter what paradigm or information may come to light -will always (and must always) remain part of the openness in historical research and debate.
In another authoritative dictionary source, the following is said of "truth": In the past decade some authors have re-deliberated several shades of the concept of truth in History, 31 that also from time to time -further in history, received some attention from academics. 32 Judging by the number of articles found on concept-related words to veracity, or some alter-ego related words like truth and fiction or objectivity and subjectivity, it is possible to assume that debate about and quest for truthfulness in history and historical writing in journals on South Africa has not gone unnoticed:
Journal

Articles on veracity-related discourses Comments
Journal of Southern African Studies 249
Only one historian considered the possibility of veracity in research done. Truth or truthfulness visible in fiction contributions only (e.g. art, cinema and literary contributions).
South African Historical Journal 171
More references to notions of veracity, but the emphasis is more on using words connected to assessing or endorsing the "interpretation"; "reinterpretation" or "misinterpretation" of veracity. Older articles linger on the use, and sometimes irresponsible use of "truth" in discussing research done.
New Contree 176
The same notion as in the SAHJ is found, except that a very focused publication on fact and fiction was submitted by Kobus du Pisani in the early 21 st century.
Journal of African Studies 114
A feature in some articles is the critical contesting of truth and "truer" versions which are necessarily possible in countermemory. A theoretical discussion of the possibility or impossibility of historical veracity appears to be a less contentious debate in the JAC.
Historia 77
Examples of discussions under "fact and fiction" are evident in articles identified on contesting "truth" in history. Journal articles identified expose limited discussion on "truth" as a theoretical debate, and in particular the historian's "ability" or "inability" to be "truthful". Subaltern voices in postcolonial times are part of some discussions, implicating the acceptance of diverse voices of history. An exposure of criticism on fantasies in history (like writings on the Zulus) is said to have a limited standing in the popular market whose perceptions remain statically embedded in past images of history.
South African Journal of Cultural History 25
It appears that contributions mostly accentuate film as medium to create images of "truth". Also the value of imagining in cultural history imposes on history as discipline.
Yesterday&Today (since 2006) 9
Theoretical contemplations on "historical truthfulness" of histories displayed in textbooks for various grades in schools and those used in undergraduate studies fall short, or are rather mechanically and artificially assessed for the limitations or efficiency in which the standard curriculum is represented. More voice should be added to how "truthfulness" should be encouraged in master narratives of South African history.
The comments in the table above serve as a general personal impression of the "contribution" made by scientific journals contributions related to South Africa's history, based on historical truth as point of debate. To follow are some pointers related to the two most prominently viewed journals, the JSAS and the SAHJ (and simply because space does not allow for a reflective discussion on each of the journals):
Journal of Southern African Studies (JSAS)
In line with its commitment, the JSAS covers a broader spectrum of continental researchers and also regularly publishes contributions on South Africa by non-South Africans. The Journal also accommodates other disciplines so that contributions in the arts and the languages strongly feature when there is emphasis on a search reflecting aspects of "truth" and "truthfulness" with which veracity is associated. 33 The word "openness" also seems to be a favourable variant for writers to use when conducting research concerning "truth". 34 Use of the word "veracity" hardly ever features in discussions.
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Historians skilfully tend to shy away from notions of having discovered the "truth" or trying to articulate truthfulness in the research themes being studied as will be done by writers of fiction, and perhaps writers endorsing a more postmodern stance of History. 36 One particular example of contesting "truth" and even "more truthful" accounts for "numerous" accounts is voiced by Sheila Boniface Davies 37 on Nongqawuse and the Great Xhosa CattleKilling Movement of 1856-1857 in South Africa.
Further in time, an acknowledged writer and expert regarding the South African War camps during the South African War of 1899-1902, Elizabeth van Heyningen, was the only historian identified in the JSAS contributions that reflected a sense of an imagining of the "truth" and "truthfulness" in her research observations, and by also utilising "veracity" as concept: Van Heyningen furthermore concluded from Emily Hobhouse's experience, as single-most prominent person associated with camps in South Africa, some notions of "integrity" (a concept also associated with "veracity") that underlies reasoning towards impressions of a trustworthy personality in Hobhouse: The use of the words "numerous versions" (see Davies above) and "different interpretations", 42 as well as intentions to avoid "subjectivity", 43 or an inclination that past "contradictions" and "ambiguities" 44 exist in a topic under study, become more visible in the articulation of discussions by historians, but sometimes traceable in contributions of other disciplines. 45 Contrary to what the concept "veracity" wants to expose the reader to, visible tendencies rather were discussions on an acceptable fictionalised past or a national past concerned with nation-building practices in film as medium, 46 and the government of the day having a firm control over its image and needs for marketing its image.
47 Nation building as a way of utilising the past will That a search for the complete "truth" will always imply partiality seems to be a fait accompli, and not contested.
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Other discussions by researchers about South Africa (as in the JSAS) indirectly relate to "truthfulness" rather dominantly invest in reflecting on particular content for "truth". The tendency is then to rather utilise antonyms of "veracity" such as "inventions"; "imagining", 54 "stereotyping", "propaganda" and "subjectivity".
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South African Historical Journal (SAHJ)
The South African Historical Journal (SAHJ) is generally perceived as South Africa's most prestigious historical journal. 56 The SAHJ is attached to the Southern African Historical Society who recently (1-3 July) hosted a conference at the University of Stellenbosch, Cape Town with the theme: "Unsettling stories and unstable subjects". From the conference invitation it is evident that the realities of past "complexities", a "multiplicity" of "memory and meaning" and encouragements debate "revision" are points of discussion and attention, but not necessarily explicitly aspiring to bluntly contest past notions of presenting "truths". Rather nicely, these contestations have been articulated by the Society in their call for papers, as: 57 
We historians must offer bold analyses based on a nuanced understanding of the complexities of change over time. Our stories can disrupt the complacent presentist narratives of the status quo, but while they have the power to unsettle, they -in turnare unsettled by each new generation of historians.
The "power to unsettle" is visible in several published articles of the SAHJ regarding a criticism on ways of having interpreted past narratives as not being complementary to "historical truthfulness". In a few discussions, like those of Jessica Murray 58 and Kobus du Pisani, 59 the borderline between fact and fiction is pointed out. Because in both "fiction" and "fact" a close relatedness will exist, Murray points out the distinction between both by conferring the views of Jacques Derrida: 
Fiction is associated with the imagination; testimony is linked to experience or observation, while evidence carries connotations of something that can rationally and scientifically serve to indicate veracity…When there is proof, there is no need to appeal to be believed, since the existence of proof of a statement means that the veracity of that statement has been established.
As Murray rightly points out, the "difficulty with linking these concepts arises from the reality that they belong to apparently incompatible cognitive systems". Past impacts on South Africa's history, such as colonialism, apartheid 61 and the varieties of contesting nationalisms, 62 especially Afrikaner nationalism, 63 are pointed out as stumbling blocks in creating a sense of "historical truthfulness" because of competing versions of the past.
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In essence, the argument for being "truthful" in historical writing, though a complex matter to its core, underlies notions of professional integrity and an approach in which diverse memories of a past trend or event is exposed. The work of some authors in the SAHJ supports diverse voices in topics under study. 65 Bargueño's, 66 for example, further suggests "more lexical precision, as well as the integration of transnational and indigenous voices into colonial and post-colonial archives to understand the colonial era…" When having to comment on "truth" per se as concept, some authors mostly refer to the TRC era in a parenthetical manner to point out another matter of discussion. 67 Other historians from other parts of Africa, who have published in the SAHJ, tend to be more frank in their reference to the achievability of "truth" (though still with caution, and employing inverted commas): Processes of "knowledge production" and some apparent "agenda politics" behind productions are other complexities that make it difficult to attach "historical truthfulness" to research and writing at random. 71 In this regard, the Floridian Luise White's remarks in a keynote address at an SAHS conference in South Africa some years ago provides insight on the non-negotiable responsibility of historians to adhere to moral universals when it comes to reflecting truthfulness in research: Complexities in "doing history" will remain a transnational issue, and how to deal with sources and interpret them in order to arrive at an ultimate interpretation as "historical truthfulness" will remain a challenge, as was pointed out by White: Thinking of "interpretation" as vocabulary (according to White) to be discreetly and directly associated with searching for "historical truthfulness", several contributions in the SAHJ deal with either matters of "diverse interpretations" as a requirement, "misinterpretations" or misrepresentations in past publications 74 and/or the need for (and critical discussion of ) "reinterpretations". 75 Apart from "truth" as an abundantly used concept (and not necessary in the context of understanding for the purpose of this discussion), an author's convenient variant seems to be some or other "interpretation" like "radical interpretation" 76 and progressing towards a "narrative truth". Mersham also warns the reader against the "truth of sensation". 81 Greenstein, on the other hand, reflects the critique of "truth" searched for by Buthelezi from another incontestable angle: Apart from the Zulu controversialities, Alan Paton's imaginary, and globally acclaimed work, Cry the beloved country, also relates to another (fictional) element of "truth". Garry Baines comments on Paton's personal reflections on the book: What is of value to note and perhaps is a global reality is that while historians were drilled over time to be uncomfortable to abundantly reach out in the search for an "ultimate truth" and to rather explore multiple memories in many forms, the ideologically locked mind, the perceived stressed, oppressed and deprived members of community urged and acted outspokenly for the truth. Paton's Cry the Beloved Country can be viewed as falling within this ambit.
…The scorn scholars like to direct at Buthelezi for daring to venture into the realm of proper historians is thus misplaced. The real interesting question is not whether he deals objectively with history (as if academics do), or has his own agenda (as if academics do not), but how his interpretation of the past resonates with the concerns of his constituency…Shifting the focus of analysis from manipulations and the political interests they serve, to the historical and discursive conditions that make them possible, enables us to grasp how current political and cultural practices are rooted in popular legacies that fall beyond the control of colonial, elite and
So the globally experienced difficulty among historians grappling with many issues surrounding "historical truth" -which does not necessarily bring one comfortably closer to any acceptable agenda because somewhere a hidden one will be improvised, whether historians thought about it or not. Think, for example, about the thought of the Israeli political scientist academic Pappe who certainly will not be favourable towards multiple diverse histories, because it seems that some (certainly not historians, but experts from other disciplines) feel it's possible to come to a "historical truth". 84 Reality is that communities, statesmen and producers of History from other disciplines (far, close-by and in one's own country) always had been, and still are, viewed as acceptable historical imaginaries of the past. South African Historical Society (SAHS) as in recent times, 85 then former perceptions (and even stereotypes) may still stand, 86 which is not conducible to progress to conceptualise "veracity" as an universal moral obligation (to quote White earlier).
Sensitivity with regard to the realities of fact and fiction among educators of History
Terry Haydn of England's University of East Anglia's School of Education recently observed that, in many countries, "less time and attention is attached to developing students' understanding of the concept of veracity, or 'truthfulness', in the sense of developing in learners the disposition of respect for evidence, open-mindedness, and awareness of the need to appreciate and acknowledge the appropriate knowledge warrant for historical (and present day) claims which are made". 87 In what sense it will be possible to follow this very historical-minded route in a-historical environments like South Africa, loaded with political attachments, legacies and a limited number of educated learners in History, will be a challenge that will require more discussion than just a paper debate.
To get some notion concerning to what measures the South African Educational system and Higher Education are sensitised towards a view to the value a dealing with the concept of veracity, the following sections will be explorative.
A concise past view
88 regarding the urge for notions of veracity in history curricula, textbooks and in teaching on higher education level and in schools During any period of transitional crisis, the meaningfulness of history is always a point of contention. 89 Cases do exist where History teaching at school level had been abolished in an attempt at pacification. For example, after the Boer defeat in 1902, Lord Milner provisionally prohibited fatherland History in white schools and apparently only allowed British Imperialist History. 90 However, the opposite is seen in the memoires of the academic HES Fremantle from Oxford, who found himself at the southern tip of Africa from 1899 by becoming involved with the former South African College (currently the University of Cape Town). In his fervent attempts to establish a Chair of History at this College, his views on History teaching for the youth filtered through from time to time. Thus, his sentiments that the youth and communities should be confronted by means of "unbiased" historical content 91 had a long history and enjoyed a lot of support: A diversity of contributions (in memories) and diverse perspectives (in content) are required in History education in order to limit content distortion (and even to try to avoid it completely) to progress towards a balanced "truth". In South Africa emotions about its past contested any will to ensure a balanced view on a history curriculum, or in school textbooks culminating from a revised curriculum. 97 The post-1994 transformation of education in South Africa 98 at especially school level jumbled in high and low moments. Kallaway noted that "The rejection of the apartheid education curriculum in History was confused with the abandonment of a curriculum that was based on historically constructed knowledge". 99 Curriculum 2005 and Outcomesbased Education reforms, which emphasised "the most radical constructivist curriculum ever attempted anywhere in the world", 100 allowed for a scenario of historical amnesia: not at all welcomed in a multi-diversified country. The significance of History as a core subject, necessary to be offered in schools, was reaffirmed with the approval of the Curriculum and Assessment Policy Statement (CAPS) for senior high school (Grades 10-12) in 2012. 101 The new CAPS curriculum was welcomed -its credibility was, however, also questioned in terms of knowledge criteria and pedagogic viability. 102 Two aspects of the CAPS criticism to be pointed out are based on i) whether "truthfulness" is aspired and ii) whether learners of History are made aware of veracity as a didactic principle in viewing past historical events.
i.
Is "truthfulness" demanded and required in CAPS?
Though more voices of standing should still be heard on this question, the respected impressions of Peter Kallaway must be used as an informative point of departure. In Kallaway's vocabulary, "truthfulness" is embraced in the words "valid claims about the past". While relying on Christine Counsell's (of the United Kingdom) research regarding the history curriculum, 103 The only reference to "truth" in the CAPS document relates to the Truth and Reconciliation Commission's work as a way of remembering the past as outlined as Topic Five in the Grade 12 Curriculum. To aim towards a "truthful" topic reflection, the CAPS-curriculum content outline offers limited bits of possibilities with the intention to allow for the conceptualising of multiple perspectives. 105 Topics three and four of the Grade 12 Curriculum combined may be used as an example to encourage multiple diverse perspectives, and also the following topics in the curriculum outline of other grades:
The ii. Are learners of History made aware of veracity as a didactic principle in viewing past historical events?
Though the curriculum as represented in the CAPS remain the core guideline to address the themes and topics outlined, the initiative and creativity to encourage diversity and diverse perspectives on each topic will still remain the responsibility of educators. In the CAPS guidelines support is expressed for rigorous historical enquiry by means of, amongst others, "historical truth that consists of a multiplicity of voices expressing varying and often contradictory versions of the same history". 106 That is where the "support" stops. Textbooks (the few of them approved in South Africa nowadays) also do not necessarily offer sufficient guidance and insight since they are most of the time created and produced within short spaces of time with limited input from experts knowledgeable on a specific topic. 107 In this regard, the responsibility is that of Higher Education and Training Institutions that will have to train prospective educators more efficiently in dealing meaningfully with "truth" and "truthfulness" as a means to complement diverse knowledge pools of identity and memory on the same topic. An encouragement to work towards valid, reliable and authentic pools of reality will nurture ideals of establishing the ideal meaning of veracity in the classroom. 108 In the eight CAPS criteria -as principles to progress towards veracity -it is certainly high on the agenda (see table below regarding articulations suggesting openness and inclusivity), 109 but whether these are properly addressed in South Africa's textbooks for schools (and currently in the very limited number of textbooks allowed per grade) is a debate for another day:
 Social transformation: ensuring that the educational imbalances of the past are redressed, and that equal educational opportunities are provided for all sections of the population;  Active and critical learning: encouraging an active and critical approach to learning, rather than rote and uncritical learning of given truths;  High levels of knowledge and high skills levels: the minimum standards of knowledge and skills to be achieved in each grade are specified and set high, achievable standards in all subjects;  Progression: content and context of each grade show progression from simple to complex;  Human rights, inclusivity, environmental and social justice: infusing the principles and practices of social and environmental justice and human rights as defined in the Constitution of the Republic of South Africa;  The National Curriculum Statement for Grades R-12 is sensitive to issues of diversity such as poverty, inequality, race, gender, language, age, disability and other factors;  Valuing indigenous knowledge systems: acknowledging the rich history and heritage of this country as important contributors to nurturing the values contained in the Constitution; and  Credibility, quality and efficiency: providing an education that is comparable in quality, breadth and depth to those of other countries.
Choices, with regard to the content of History education in the past and the inclusion of a range of experts in History, did not really set this example, 110 and that is why any clear expectations regarding multi-perspective History education 111 at school level in the early 21st century have hardly been possible to date, 112 and will probably continue to be impossible if the protocol remains.
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This setting is not conducive to progress towards notions of complimenting the urge for truthfulness or veracity. A way that educators can explore to deal with creating a sense of the value veracity in research and teaching is to engage more constructively in critical reading of scientifi c created sources.
Equipping the educator with a tool to critically assess truthfulness in historical sources
A possible way to address the complexity and diffi culty of dealing with and working towards truthful historical accounts is to develop educational criteria to meaningfully assess research produced. A possibility to depart from can be viewed in the example to follow. Its use at the North-West University in South Africa for several years has now made undergraduate and postgraduate students more sensitive to their own style of writing while simultaneously honing their skills with regard to reading and interpreting scientifi c articles. Th ere is no reason why learners in lower grades (at school level) cannot be exposed to some of these criteria as proposed in the grid to follow (and to other criteria as well that educators of History may feel necessary to use):
Recapping and assessing
Th at a search for a complete "truth" in writing histories will always imply partiality and seems to be fait accompli, and not contested. In History no historical discussion is defi nite or fi nal for Marwick and most historians will probably agree. Th e debate can always be qualifi ed or corrected and political bias will be pointed out vigorously. Marwick also accentuates out that historians are not propagandists. Th eir "job" is to understand the past (or parts of it), to inform and not "to change the future". From this perspective of the historical battle, one may even add whether -in the possible absence or total lack of a more inclusive use of past recounts in their variety (multi-disciplines) and diversity (several voices and traditions) -the need for sensitivity regarding the use of words like "integrity" and "veracity" will not bring about increasing remoteness and distance.
It will be a special day if historians and educators of History aspire to produce all-inclusive refl ections on a past (in writing and in teaching). An engagement with the past may also diff er in certain timeframes as more or additional information on the past is exposed, discovered or reinterpreted with the support of "other" sources providing more detail as additional insight. An escape from fi ction or a lack of truthfulness in everyday life with its spontaneously growing paradigms and ideologies made by anyone in any profession is hardly imaginable. Yet a more informed and critical stand could be manageable in the education process (and by historians) if a dealing with a past is engaged with historically: Which implies a moral obligation towards inclusiveness and refl ectiveness as part of progressing towards being truthful.
